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It is essential that we should acquaint ourselves with a few terms in the field of curriculum. A
working knowledge of these terms is not only part of studying curriculum, but also essential for
effective participation in curriculum planning activities. As our immediate concern is

curriculum planning, at the outset we shall attempt to evolve a definition of this term.

What does curriculum planning involve?
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Curriculum planning is a complex activity involving the interplay of ideas from the curriculum

field and other related disciplines. However, the ultimate purpose of curriculum planning is to



describe the learning opportunities available to students. Thus curriculum planning is ultimately

concerned with the experiences of learners.
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In any teaching/learning situation, however, the concern is not only with what students ought to

learn, but also with how they are going to learn it. Curriculum plans, which define concepts or

ideas without considering action, are incomplete, since learning must eventually involve the

application of what has been learned. In the same way, plans that merely describe action

without considering purposes are also incomplete in case of this the learning activity will runs

at the risk of being aimless.
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This relationship of content and process accentuates the need to consider curriculum and

instruction not as distinct entities, but rather as interdependent concepts in the planning process.
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Therefore curriculum planning involves decisions about both content and process.
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Popular thinking in the early 1900’°s was that curriculum planning was the prerogative of a few
scholars and the teacher’s role was to implement what has been planned. Due to of advances in
thinking, it is now considered that curriculum planning is not the sole responsibility or privilege
of any one group. It is, in essence, a product of team-work. Curriculum planning thus involves

many groups of people and levels of operation and is a continuous process.
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Now, on the basis of the facts presented above, we can define the term ‘curriculum planning’ as
a continuous process in which participants contribute at various levels towards making

decisions about:
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e How that purpose might be carried out through teaching — learning situations.
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e Whether the purpose identified and the means selected are both appropriate and effective

for Curriculum Planning.
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Let us discuss few other terms associated with curriculum planning. The terms

‘curriculum planning’ and ‘curriculum development’ are often used interchangeably.

Some, however, believe that they represent two different stages of an educational
activity. According to this view, curriculum planning is a blanket concept that may
describe activity ranging from the identification of broad goals to the description of

experiences for specific teaching/learning situations.
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Curriculum development is an activity concerned mainly with the design of actual
teaching/learning situations. Based upon the broad goals, at the development stage the
ways are identified to interpret those goals into a coordinate” and coherent programme of

learning experiences.
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Another term which is familiarising with curriculum is ‘instruction’. It is developed from
broad goals and curriculum plans and focuses on methodological questions such as
teaching techniques and the implementation of activities, resources and measuring
devices used in specific teaching/ learning, situations. Thus, curriculum planning is a

generic concept that includes both curriculum development and instructional design, and



instructional design denotes a highly specific activity focused on methods of teaching and
learning.
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